Social Media Involvement, Academic Adjustment, and Coping Strategies among Nigerian Undergraduates


Abstract
Objective: The pervasive influence of social media has transformed the academic and social landscape for students in Nigerian universities. This study assessed the relationship among social media involvement, academic adjustment, and coping strategies. 
Methods: Utilising a survey research design, data were gathered from 600 undergraduate students in Ekiti State, Nigeria, using the Scale of Social Media Involvement and Academic Adjustment (SSMIAA) (α=0.78). Results indicate a high level of social media engagement (418, 69.6%), with most students using these platforms primarily for entertainment, such as downloading music and videos, while a smaller proportion utilises them for academic purposes. 
Results: A significant positive relationship was found between social media involvement and academic adjustment (r =.098; p<.05), suggesting that these platforms, when used judiciously, can support academic engagement and peer collaboration. Additionally, the study highlights that Nigerian students predominantly employ problem-solving strategies to cope with the challenges associated with social media use and academic adjustment. However, emotion-focused coping emerged as the most significant predictor of academic adjustment (β=.465; t=2.457, P<0.05), outperforming avoidance-focused and problem-solving strategies. 
Conclusion: These findings underline the dual-edged nature of social media, capable of enhancing academic collaboration while posing risks of distraction and stress. 
Implications: The implications call for balanced social media use, targeted interventions such as digital literacy programmes, and tailored coping strategy training to foster students’ academic success and psychological well-being. Future research should examine these dynamics across diverse cultural and institutional contexts, utilising longitudinal and Mixed methods approaches to demystify these dynamics. 
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Introduction 
Technology has profoundly impacted every aspect of human life, resulting in accelerated human growth and development in a techno-savvy world. It is evident in young individuals' rapid assimilation of information, particularly students. Social media has become a pivotal tool for these students, influencing their academic engagement and coping mechanisms (Varela et al., 2023). With the increasing prevalence of platforms such as Facebook, Twitter, and Instagram, students often turn to social media for support, information, and social interaction (Hamilton et al., 2022). Social media refers to the utilisation of electronic methods for communication and interaction, essentially for facilitating the establishment and maintenance of social connections between persons who have similar beliefs, interests, histories, or activities (Hatamleh et al., 2023). 
Originally, social media began as a hobby for technologically proficient individuals and later evolved into a communal pursuit and lifestyle for people. The transition from traditional face-to-face communication to a more globalised approach has led to and maintained its popularity (Johnson et al., 2024, 2025; Muhammad & Aliyu, 2022; Osiesi et al., 2024; Swirsky et al., 2021). Social media is a direct result of research conducted in postsecondary institutions, which are primarily imbibed by young individuals, particularly adolescents (Prasad et al., 2023). It elucidates why they comprise the largest demographic of social media users (Fadiya & Akinola, 2024; Vannucci & McCauley Ohannessian, 2019). Undergraduates' choice of media to fulfill their needs and aspirations is explained by the Uses and Gratifications Theory (UGT). UGT places more emphasis on what individuals do with media than what media does to them (Bhatiasevi, 2024). According to this theory, people actively look for social media that satisfy their requirements and cravings (Hossain, 2019). Research shows that people's intention to utilise social media is significantly impacted by UGT (Bhatiasevi, 2024; Kim & Kim, 2023). In the context of social media use, UGT is formed by prioritising social contact, leisure, enjoyment, self-presentation, information searching, and social presence (Bhatiasevi, 2024; Hossain, 2019).
Students are naturally at the stage of inquisitiveness and exploration, which could be responsible for their engagement in social media activities (Fadiya & Akinola, 2024; Varela et al., 2023). The transition to tertiary education represents a significant phase in the lives of Nigerian students, characterised by various challenges and adjustments. University students are at a critical developmental stage characterised by significant social, emotional, and cognitive changes (Iyanda et al., 2024). For students in tertiary institutions, substantial academic adjustments are vital as they navigate the demands of higher education.
Academic adjustment, which is impacted by behaviour and psychology, is referred to as the capacity of students to adjust to a new academic environment and its obstacles. It is regarded as both a process and a consequence (Hassan et al., 2023; Mtshweni, 2024). Its significance as a predictor of academic success and overall student performance has been emphasised by scholars (Niesing, 2024; Raza et al., 2021). According to Anderson et al. (2016), academic adjustment refers to a person's capacity to control his or her performance, way of life, expectations, and motivation within the social, psychological, and physical context of the school. Since adjustment to tertiary education is a sign of a student's capacity to manage the challenges that arise from meeting his or her intellectual, social, and emotional demands, it is seen as one of the key indicators of success in university life (Joseph et al., 2024). Proper adjustment to the demands of tertiary education/institutions helps students to be able to create viable relationships with others and cope with challenges to enhance their academic achievement. Academic adjustment entails the language of instruction, instructional strategies, new and varied student-teacher relationships, and the physical environment of the school (Amerstorfer & Freiin, 2021). Students' ability to adapt to university life can serve as a powerful gauge of their academic success, as well as their degree of social interaction and goal achievement (Joseph et al., 2024; Osiesi et al., 2024). It is a known fact that one of the purposes of any learning institution is to have well-adjusted students, since a well-adjusted student is expected to perform very well and can cope. This adjustment and coping speak volumes concerning the public perception of such an institution (Wu et al., 2024). 
Coping strategies are the thoughts and behaviors used to manage the internal and external demands of a stressful situation (Stephenson & DeLongis, 2020; Osiesi et al., 2023). According to Kato (2015), coping strategies are intricate systems of thought, emotion, and behaviour that people use to cope with a range of stressful and unwanted circumstances to lessen their negative impacts. These abilities are crucial because they influence the population's interpersonal, family, and psychological functioning, particularly throughout adolescence (Compas et al., 2017). Lazarus and Folkman's (1984) transactional theory of stress and coping has had a significant impact and continues to be the mainstay of psychological research on stress and coping in a variety of domains (Biggs et al., 2021). The theory examines how people use behavioural and cognitive techniques to regulate stress. It highlights how a person and their surroundings interact dynamically and how cognitive assessment shapes emotional reactions to stress. According to the Transactional Model of Stress and Coping, stress results from people's interactions with their surroundings, which are viewed as demanding or above their capacity. According to Berjot and Gillet (2011), the regulation of emotions aids people in controlling the emotional anguish brought on by stress, while the management of problems entails dealing with the stressor directly to lessen its effects. A few studies indicate that coping strategies influence the extent of problem resolution and its effects on the quality of academic life (Osiesi et al., 2023). These are vital resources for self-efficacy, student engagement, perseverance, and academic success (Freire et al, 2020; Varela et al, 2023). 
Social media offers avenues for connection, but excessive use can lead to distractions and negatively affect academic performance (Bawa, 2021; Johnson et al., 2025). Consequently, students must develop effective coping strategies to navigate these challenges. Research indicates that successful adjustment involves balancing social media use with academic responsibilities, fostering resilience, and seeking support from peers and mentors (Rossetto & Martin, 2022; Mishra, 2020). The rapid proliferation of social media has fundamentally altered how adolescents interact, communicate, and engage with the world around them (Johnson et al., 2024). For Nigerian students in tertiary institutions, social media platforms offer not only a space for social connection but also a source of academic information, entertainment, and peer support. However, the growing involvement in social media has raised concerns about its impact on students' academic adjustment (Ashraf et al., 2021; Bhandarkar et al., 2021; Chowdhury, 2024; Johnson et al., 2025). The pressure to succeed academically, coupled with the influence of social media, can create a complex environment where students must develop effective coping strategies to manage stress and maintain good academic performance (Fadiya & Akinola, 2024; Osiesi et al., 2024). Nigerian students face several challenges related to social media use, including its negative impact on academic performance, limited internet access, power outages, cultural factors, addiction, cybercrimes, and cyberbullying, exposure to inappropriate content, negative impacts on lifestyle, and ethical and moral issues (Ahmad, 2019; Fadiya & Akinola, 2024; Olasanmi et al., 2020).
The use of social media has become firmly ingrained in the daily lives of university students, and it has had a substantial impact on the academic experiences that they have encountered. Adeboye (2017) reports that students attending higher institutions in Nigeria spend significant time on social media platforms such as Facebook, Twitter, Instagram, and WhatsApp. Research conducted by Fox and Moreland (2015) found that excessive usage of these platforms negatively affects students’ academic performance, though they also make communication easier and provide students with access to information. Consequently, counselors, teachers, and parents are becoming increasingly concerned that excessive involvement in social media may hamper students' ability to adjust to the academic environment. 

Research indicates that extensive social media involvement can lead to distractions, reduced attention spans, and poor time management (Tan et al., 2021). The constant influx of notifications on these social media platforms can also contribute to stress, anxiety, and diminished self-esteem (Servidio, 2023). The issue of academic adjustment is particularly pressing, as difficulties in this area can lead to students dropping out of school (Federal Ministry of Education, 2019). Moreover, the rise of social media has reduced physical interactions, with students increasingly prioritising online activities over traditional academic tasks like studying and reading. In Nigeria's competitive academic environment, students already face challenges such as limited resources and inadequate infrastructure, which can be exacerbated by unregulated social media involvement (Adeboye, 2017). This results in their addiction to social media and its attendant vices. This study, therefore, seeks to investigate the relationships among social media involvement, academic adjustments, and coping strategies among Nigerian students in a sampled university, addressing a critical gap in understanding the potential impact of social media on students' academic adjustments, vis-à-vis their coping strategies.

Rationale of the study 
Even at the expense of other pursuits like education or a career, young people, particularly some university students, cannot go for two to three hours without checking and updating their social media profiles (Jegede, 2015). However, the concern is whether this involvement has helped them to fare well academically, and how they cope with the possible effects of the involvement. Some researchers have examined this trend and found both positive and negative impacts of social media use in facilitating learning and strengthening interpersonal relationships, amongst others (Amadi & Ewa, 2018; Nwokedi, 2019; Bawa, 2021). Academic adjustment is an important aspect of students’ educational life; however, the available literature on academic adjustment, especially in the Nigerian context, seems dated and scarce (Ahmad, 2011; Hassan et al., 2023; Adesope & Ogan-Charles, 2015). There is a need for studies informing the public and the academic space about the current pattern of the academic adjustment of this unique population vis-à-vis their social media usage. This study aims to fill this gap by examining the interplay between social media involvement, academic adjustment, and coping strategies, offering insights for educators, policymakers, and mental health practitioners.
In Nigeria, the intersection of social media involvement, academic adjustment, and coping strategies among university students has not been extensively explored. Understanding how these factors interact is crucial for developing interventions that can support students in achieving academic success while maintaining their mental health. This study, therefore, examined the relationship between social media involvement, academic adjustments, and coping strategies among Nigerian university students. By examining these dynamics, the research seeks to contribute to the broader discourse on adolescent development, academic achievement, and mental health in this digital age.

Research Questions
The following research questions were raised to guide this study: 
1. What is the level of social media involvement among students in the sampled university?
2. What is the purpose of social media involvement among students in the sampled university?
3. What is the level of academic adjustment among Nigerian students in the sampled university?
4. To what extent is academic adjustment related to the social media involvement of Nigerian students in the sampled university?
5. What are the coping strategies utilised by Nigerian students in the sampled universities?
6. What is the relative contribution of coping strategies to students’ academic adjustment?

Literature Review
Social Media Involvement 
A unique development in Web 2.0 technology, social media uses text, photos, video, and audio to facilitate online and social networking (Zanamwe et al., 2013). Teenagers and college students have embraced social media as a means of interacting with their friends, exchanging information, redefining their identities, and showcasing their social lives (Vaingankar et al., 2023). Social media involvement is defined as an individual's degree of interest, emotional attachment, or arousal to social media (Amaro & Duarte, 2015). Students are most impacted by social media use, and the impact varies depending on the type of internet usage (Chen et al., 2023). While the recreational uses of social media frequently harm people, the instructive uses have a good effect. 

Social media benefits male and female students equally, along with the advantages it offers (Bamigboye & Olusesan, 2017). However, Leyer-Jackson and Wilson (2018) argued that there would be negative consequences if it were mostly used for leisure, as it would interfere with their academic pursuits. According to Habes et al. (2018), Facebook is the most popular social media platform, and students continue to do well academically even after spending time on social media. Social media can have both beneficial and detrimental effects on students' academic performance. Students who multitask between social networking and school-related chores are likely to receive worse scores than those who do not have a social networking site (DeCicco, 2024).

Academic Adjustment
Adjustment is the ability of an individual to meet his/her psychological demands to assume a state of balance and self-acceptance (Olayiwola-Adedoja et al., 2024). Academic adjustment is clearly defined as how well students manage the demands of school, including academic effort, motivation to fulfill obligations, and contentment with the academic environment (Arjanggi & Kusumaningsih, 2016).  It can be termed an individual’s ability to satisfy his/her psychological needs to cope with and enjoy life with minimal conflicts. According to López et al. (2023), one of the three primary factors influencing students' adjustment to their academic lives is academic adjustment. If students are motivated, believe in their skills, are happy with the colleges they have selected, and are committed to their academic goals, they will adjust well academically (Urhahne & Wijnia, 2023). According to Hassan et al. (2023), academic adjustment is a gauge of how well a student can meet the academic requirements of college life. Students' ability to adapt to university life is unquestionably a sign of how well their academic lives are going and explains why personal-social goals and objectives can be successfully started and achieved (Chen et al., 2023; Corti et al., 2023). 

Coping Strategies
Coping is an intrapersonal resource that can be used to lessen, alter, or reduce the effects of stressful life events and/or crises (Iruloh & Ukaegbu, 2017). Coping strategies encompass how successfully students manage the demands of school, including academic environment, academic efforts, satisfaction, and motivation (Cabras et al., 2023). The different ways people handle stressors and difficult circumstances are referred to as coping methods (Nasir & Özçiçek, 2023). For students who frequently deal with a range of stressors, including adjusting to new academic obligations and overcoming social isolation, coping methods are vital (Nasir & Özçiçek, 2023). According to one study, for instance, students who employed emotion-focused coping mechanisms (such as asking for help or rephrasing things positively) reported feeling less stressed and having better psychological health (Chudzicka-Czupała et al., 2023). Conversely, academic adjustment was adversely correlated with avoidant coping mechanisms such as distraction and denial (Rezaei et al., 2020). Individual differences may cause people to react to stressful situations using different coping mechanisms (Nasir & Özçiçek, 2023).

Relationship between Social Media Involvement and Academic Adjustment
Apuke and Ezeah (2017) investigated the availability and usage of social networking sites by social science students at public colleges in Northeastern Nigeria. The study found that although students utilise social networking sites, especially Facebook, a few utilize such platforms for academic purposes. The results of the study showed that participants' academic progress was hampered by their overuse of social networking sites. Wickramanayake and Muhammad (2018) investigated how social media affects the learning processes of aspiring teachers (student-teachers). The findings demonstrated that students frequently used social media on their mobile devices, which was a very popular platform for communication, education, and enjoyment. The study also demonstrated how effective social media use by students enhanced their learning and abilities. Eke et al. (2014) investigated the use of social networking sites by undergraduate students at the University of Nigeria, Nsukka. The results of the study showed that most students used social networking sites to watch movies, talk with friends, connect with classmates for online learning, and discuss significant national issues. 
A study by Bhandarkar et al. (2021) examined the relationship between medical undergraduates' use of social media and their academic achievement. Results show that medical students who perform poorly academically use social media considerably more than their counterparts. Social media use and academic achievement were negatively but weakly correlated. Nwokedi (2019) examined how undergraduate students at the University of Jos in Nigeria used social media. According to the study's findings, students mostly used these social media platforms for academic work and to maintain relationships with friends and family. Adesope and Ogan-Charles (2015) examined what students thought about using social media for learning in three Rivers State higher education institutions in Nigeria. The study found that social media was used to improve technological engagement through idea sharing, and conversation. Bawa (2021) investigated how the University of Ghana's undergraduate students dealt with the difficulties posed by social media and how it affected their academic lives. The study found that among students, WhatsApp is the most widely used social media app. The study discovered that social media use negatively impacts academic lives because of its addictive character and that it is more commonly utilised for personal communication than for academic purposes. 
Onwubiko (2020) investigated the impact of effective time management coaching on the academic adjustment of deviant student-librarians in Nigerian universities. According to the findings, the student-librarians had a high level of academic maladjustment before therapy, but they demonstrated a high level of academic adjustment after treatment. Obi (2012) examined the adjustment of first-year students to their academic environment at Anambra State University in Nigeria. The findings showed that most first-year students had a high level of academic adjustment. Ahmad (2011) investigated how social media use and sites affect Northern Nigeria's university students’ social behaviours and academic adjustment. The sampled students exhibited a significant degree of social media usage and academic adjustment, according to the results. Yang and Lee (2018) investigated the relationships between social adjustment in college and the use of Facebook, Instagram, and Twitter. Results indicate that social media interactants had more robust and consistent correlations with social adjustment. The impact of social networking on English language learners' academic adjustment was investigated by Akabogu et al. (2018). The findings indicate that social networking has an impact on students' adjustment to academics. 
Wang and Gu (2019) carried out a retrospective study to learn how high school graduates felt about their academic identity, peer relationships, and online social capital. The results of the poll confirmed that Chinese teenagers frequently used social media and accessed it mostly from home. These students' use of social media, which they perceived to offer more emotional than substantive support, influenced their perceived academic identities. Adeniyi et al. (2014) identified the pattern of students' academic adjustment and the relationships among each personality type, demographic component, and academic adjustment. According to the findings, most first-year undergraduates exhibited a moderate pattern of academic adjustment. Abodunrin and Emmanuel (2023) investigated how social media and social support affected the social adjustment of visually impaired teenagers in Oyo State, Nigeria. The results show that social media, social support, and social adjustment are all strongly correlated.
Three important adjustment outcomes—internalizing problems, prosocial support, and online peer victimization—were examined by Swirsky et al. (2021) in relation to four social media behaviours: self-disclosure, self-presentation, lurking, and social monitoring, as well as two time-based measures (daily hours spent and frequency of use). The results showed that different social media activities had different adjustment processes, with notable differences in age and gender. Neither social monitoring nor the amount of time spent on social media was linked to adjustment outcomes. However, especially among older teens, frequent use of social media was linked to better adjustment, including fewer internalising problems and stronger prosocial support.
Nwosu et al. (2018) examined the coping mechanisms and academic engagement of part-time undergraduate student instructors. The study's main conclusions demonstrated that participants were intellectually engaged and tended to utilise more problem-focused coping techniques than emotion-focused ones. Except for extracurricular involvement, there were no significant mean differences in the coping strategies and academic engagement dimensions depending on gender or marital status. However, there were variations in the coping efficacy, emotional support coping, and disengagement coping dimensions. There were notable positive correlations in practically every aspect of academic engagement and coping. Fabeku (2024) investigated the difficulties and coping mechanisms faced by first-year students at public and private universities in Osun State, Nigeria. According to the study's findings, first-year students at both public and private universities had a wide range of difficulties, including academic, social, cultural, and economic ones. In both institutions, academic difficulties were the most common, followed by social, cultural, and modest economic difficulties. Several studies, as reviewed within the Nigerian context, show that students make use of social media for concerns not related to their academics, contrasting some other external studies that report seemingly similar or dissimilar findings. These reviewed studies show positive effects of social media, while others show negative effects, necessitating the need for this current study.

Theoretical Framework
Based on the Uses and Gratifications Theory (UGT) and the transactional model of stress and coping, this study investigates the relationship between social media use, academic adjustments, and coping strategies among Nigerian students at a public university. According to Blumler and Katz's (1974) Uses and Gratifications Theory (UGT), people actively use the media to satisfy their needs and desires, such as social interaction, information sharing, and entertainment. For adolescents, social media serves as a critical platform for socialisation and identity formation, which can significantly impact their academic experiences. This theory helps to explain how Nigerian students utilize social media to navigate their academic environments, seeking support and community during their educational journey (Sun et al., 2023).  Adolescents may engage with social media to fulfill social interaction, entertainment, information seeking, or identity formation needs (Bottaro & Faraci, 2022; Winstone et al., 2021). UGT provides a basis for exploring how these needs influence the extent and nature of social media involvement and its subsequent impact on academic adjustment and coping strategies.

Lazarus and Folkman's (1984) transactional model of stress and coping provides a framework for comprehending how people perceive and react to stressors. This concept states that an individual's assessment of the stressor and the coping resources at their disposal determines how effective coping mechanisms are. It further provides a theoretical foundation for understanding the coping strategies that Nigerian students may employ to manage the challenges and stressors they face in their academic and social media-related activities and experiences. According to this theory, people use a cognitive evaluation process to assess both the demands of a situation (primary appraisal) and their capacity to meet those demands (secondary appraisal). To manage challenging situations, people adopt a variety of coping mechanisms, which can be either emotion-focused (controlling emotional reactions to the stress) or problem-focused (addressing the cause of the stress). It implies that coping is a dynamic process that involves how a person interacts with their surroundings. It suggests that depending on how they view the difficulties they encounter in school, adolescents may utilise coping mechanisms that are problem-focused or emotion-focused. By combining these theories, a basis for examining the intricate connections among Nigerian students in higher education institutions between social media use, academic adjustment, and coping mechanisms is provided. Different academic outcomes may result from the combination of these factors, underscoring the need for more research into the unique circumstances and experiences of these learners. The importance of social media as a tool for academic support and personal coping in the face of educational problems is highlighted by this integrative approach (Grady & Gough, 2014).

Methodology  
Research Design
The design adopted for this investigation was the survey research approach of a non-experimental design, as the study’s variables were not manipulated. 
Population, Sampling Techniques, and Sample
All undergraduate students at public universities in southwest Nigeria made up the study's population. The study's sample was chosen using a multistage sampling procedure. First, Ekiti State was chosen from among Nigeria's southwest States using a stratified sampling technique. Second, the Federal University Oye-Ekiti was chosen using the purposive sampling technique because, given the study's time frame, the researchers had easy access to the respondents as they were students there. Third, undergraduate students from the faculties of Education, Science, Art, Law, Social Sciences, Management Science, Basic Medical Science, and Mass Communication were chosen at random from the Oye-Ekiti main campus. These sampled students constituted the sample for the study, which was 600 in total (those who voluntarily participated in the survey). The adequacy of the sample was initially determined using the sample size calculator (https://www.calculator.net/sample-size-calculator.html).
Instruments
Data was gathered using a standardised questionnaire. To elicit information from the respondents, the researchers adapted a research instrument termed the Scale of Social Media Involvement and Academic Adjustment (SSMIAA) from the Adjustment to the College Scale (ATCS), originally developed by Ali (2006), and the COPE Inventory by Carver et al. (1989). The SSMIAA was a 25-item questionnaire with two sections. Section A has four (4) items capturing respondents’ personal data and purpose for engaging in social media, while Section B has three (3) sub-sections with twenty-five (25) items that measured how social media influenced the respondents’ academic adjustment, the degree of academic adjustment, and how students coped with the demands of social media involvement and academic adjustment. Items 1-8 measured social media influence on academic adjustment, items 9-15 measured the degree of academic adjustment, items 16-19 measured Problem-Focused coping, items 20-22 measured Emotion-Focused coping, and items 23-25 measured Dysfunctional coping strategies. This section is answered thus: completely true, somewhat untrue, somewhat true, and completely untrue. Before actual administration of the instrument, it was further scrutinized by experts in the field of Educational Tests and Measurement, for face and content validity. Thereafter, it was pilot-tested on a sample of 53 students who were outside the actual study site. The reliability of the SSMIAA was further determined through the Cronbach alpha method (α = 0.78).

Method of Data Collection 
Data for this study were collected via face-to-face and online (via Google Forms) data collection processes, with the researchers administering the questionnaires themselves (Gever, 2024; Monday & Gever, 2024). According to Gever (2024), the advantages of face-to-face data collection include interaction with participants, direct observation, deeper probing, use of non-verbal cues, control over data collection, better data quality and supervision of the data collection process, while Monday and Gever (2025) reported that although most research participants indicated a preference for digital media research participation, few participants still indicated face-to-face as their preferred platform for participation in research. This necessitated our using both modes for the data collection.
The researchers administered and monitored the data collection process for this study. This approach not only enhanced comprehension but also contributed to an increased response rate, facilitating the prompt return/submission of completed questionnaires by the respondents (the response rate was 98%). Copies of the questionnaire were distributed to the selected respondents for their input. Before participation, informed consent was obtained from each participant, assuring them of the confidentiality of their information, and they were encouraged to respond candidly. Any queries raised by respondents during the questionnaire completion process were promptly addressed to ensure clarity and facilitate questionnaire completion. Participants were sincerely appreciated and acknowledged for their time and valuable contributions to the study. 

Data Analysis Procedure
The researcher analyzed the data using descriptive statistics (frequency, percentages, and mean and standard deviation), and inferential statistics (correlation and multiple regression analysis) using SPSS Version 26 at a 5% significance level. During analysis, the missing data were handled by omitting the missing values during computations. We also tested assumptions for the correlation and regression analyses (e.g., linearity, normality, multicollinearity, etc.).

Results 
Table 1 reveals the respondents’ age and gender. 238 (39.7%) of the respondents are males, while 362 (60.3%) are females. Thus, there are more female respondents in the study. Table 1 also reveals the ages of the respondents. As shown in the table, respondents of ages 15-20 years are 82 (13.7%), while those of age 21-26 years are 518 (86.3%). Therefore, respondents aged 21-26 years are more represented in the study.
 Table 1: Demographics of the respondents
	Variable
	Frequency
	Percentage (%)

	Gender
	Male
	238
	39.7

	
	Female
	362
	60.3

	
	Total 
	600
	100

	Age
	15-20 years 
	82
	13.7

	
	21-26 years 
	518
	86.3

	
	Total 
	600
	100



RQ 1: What is the level of social media involvement among students in Nigerian tertiary institutions?
Table 2 reveals that a respondent (0.2%) scored low, 182 (30.3%) respondents scored average, and 418 (69.6%) participants scored high in the social media involvement measure. This suggests that most of the students who took part in the survey were active users of social media. As a result, students at the sampled university are very active on social media.

Table 2:  Descriptive Statistics showing the level of social media involvement among young adults in the university
	Level of social media involvement
	Frequency
	Percentage

	Low
	1
	0.2

	Moderate
	182
	30.3

	High
	418
	69.6

	Total
	600
	100.0



RQ 2:  What is the purpose of social media involvement among students in the sampled university?
Table 3 reveals some of the purposes for engaging in social media as expressed by students in Nigerian tertiary institutions. 142 (23.6%) respondents, which happens to be the largest sample, believe that they engage in social media to download music and videos. 90 (15%) respondents engage in social media to communicate with mates, 68 (11.3%) respondents use social media for assignment submission, 54 (9.0%) respondents use social media for collecting course materials, while creating polls and quizzes was the opinion of 32 (5.3%) respondents. Furthermore, 50 (8.3%) respondents engage in social media to chat. 48 (8%) respondents are involved in social media to retrieve articles from websites. 46 (7.7%) respondents engage in social media for posting photographs, while 41 (6.9%) of the respondents engage in social media for other purposes not specified. The remaining 30 (5.0%) respondents were engaged in social media for downloading past examination materials. It can be deduced that the five topmost purposes these students engage in social media are to download music and videos, communicate with mates, submit assignments to course lecturers, create polls and quizzes, and chat with friends and others.  
Table 3: Frequency Table showing the purpose for engaging in social media as expressed by young adults in the university
	S/N
	Purpose for engaging in social media
	Frequency
	Percentage

	1.
	Downloading music and videos 
	142
	23.6%

	2.
	Communication with mates
	90
	15.0%

	3
	Submitting assignments to the course lecturers
	68
	11.3%

	4
	Collecting course materials
	54
	9.0%

	5.
	Creating polls and quizzes
	32
	5.3%

	6.
	Chatting 
	50
	8.3%

	7.
	Retrieving articles from websites
	48
	8.0%

	8.
	Posting photographs 
	46
	7.7%

	9.
	Others
	41
	6.9%

	10.
	Downloading of past examination materials
	30
	5.0%



RQ 3: 	What is the level of academic adjustment among the sampled students in the university?

Table 4 reveals that 3 (0.7%) respondents scored low, 195 (32.4%) respondents scored average, and 402 (66.9%) respondents scored high in the academic adjustment measure. This implies that the majority of the respondents in this study have adjusted well academically at the time of this study. Hence, there is a high level of academic adjustment among these sampled students.

Table 4: Descriptive Statistics showing the level of academic adjustment among students in the university
	Level of Academic Adjustment
	Frequency
	Percentage

	Low
	4
	0.7

	Moderate
	195
	32.4

	High
	402
	66.9

	Total
	600
	100.0


	

RQ 4: 	Is there a significant relationship between academic adjustment and social media involvement among students in the sampled university?

The descriptive data and the association between university students' use of social media and their academic adjustment are shown in Table 5. As demonstrated, there is a substantial correlation between academic adjustment and social media use (r =.098; p<.05). This suggests a direct and favourable relationship between social media use and academic adjustment. Those who score high in social media involvement also score high in academic adjustment and vice versa. 

Table 5: Descriptive statistics and correlation between academic adjustment and social media involvement of students in the university
	Variables
	N
	Mean
	SD
	R
	Sig

	Social media involvement
	600
	17.79
	2.957
	.098
	.016*

	Academic adjustment
	600
	16.89
	3.391
	
	


        *Significant at P<.05

RQ 5: What are the coping strategies utilised by students in the university?
Table 6 above shows the coping strategies employed by the respondents. It reveals that 70 (11.7%) respondents scored low, 354 (59.0%) respondents scored moderate, and 176 (29.3%) respondents scored high in emotion-focused strategy. Concerning the avoidance-focused strategy, the table revealed that 10 (1.7%) respondents scored low, 338 (56.3%) respondents scored moderate, and 252 (42.0%) respondents scored high. As regards problem-solving strategy, the table revealed that 123 (20.5%) respondents scored moderate, and 477 (79.5%) respondents scored high. This implies that most young adults adopt problem-solving strategies as they utilise social media and adjust academically. 

Table 6: Descriptive Statistics showing the coping strategies utilised by students in the university
	Level of coping strategies
	Level of coping strategies
	Frequency
	Percentage (%)

	Emotion-focused strategy
	Low
	70
	11.7

	
	Moderate
	354
	59.0

	
	High
	176
	29.3

	Avoidance-focused strategy
	Low
	10
	1.7

	
	Moderate
	338
	56.3

	
	High
	252
	42.0

	Problem-solving strategy
	Moderate
	123
	20.5

	
	High
	477
	79.5



RQ 6: Research Question: What is the relative contribution of coping strategies to academic adjustment?

Table 7: Descriptive statistics and correlation between coping strategies and academic adjustment of students in tertiary institutions
	Variables
	N
	Mean
	SD
	R
	Sig

	Coping Strategies
	600
	25.33
	2.721
	.175*
	.002

	Academic adjustment
	600
	16.89
	3.391
	
	


        *Significant at P<.05
Table 7 shows the descriptive statistics and correlation between university students' coping strategies and academic adjustment. It shows that there is a significant correlation between coping strategies and academic adjustment (r =.175; p<.05), indicating that coping strategies and academic adjustment are directly and positively related. Students who score high in coping strategies also score high in academic adjustment, and vice versa.

Table 8: Summary of regression of the joint effect of problem-solving, emotion-focused, and avoidance-focused strategies on academic adjustment
Model		R	       R Square		Adjusted R square	Rsd Error of the Estimate
		.209		.044		.034			2.283
ANOVA
		Sum of squares		df	Mean square	F		Sig
Regression 	70.449			3	23.483		4.506		.004*
Residual	1542.697		296	5.212
Total 		1613.147		299
*Significant at P < 0.05.

Table 8 shows the composite contribution of the independent variable (coping strategies) (problem-solving, emotion-focused, and avoidance-coping strategies) to the prediction of academic adjustment (f(3,296) = 4.506; R = .209; R2= .044; Adj. R2=.034; P<0.05). The result indicates that the variables jointly accounted for about 44% of the variance, while other variables outside the scope of the study accounted for the 56%.

Table 9: Linear Contribution of Predictor Variables to Academic Adjustment
Model		Unstandardized Coefficients	Standardized 	Coefficients
			       	B  		Std. Error	Beta	 	 T		Sig.
Constant		        10.786		1.357				7.949		.000	
Problem-solving coping	.131		.104		.077		1.252		.212
Emotion-focused coping 	.465		.189		.152		2.457		.015
Avoidance-focused coping	.096		.063		.087		1.521		.129
*Significant at P < 0.05.
	
[bookmark: _Hlk190692126]Table 9 shows the independent contribution of each coping mechanism to the prediction of academic adjustment and its level of significance. It showed that only one of the coping strategies significantly contributed independently to the prediction of academic adjustment (emotion-focused coping strategy; β=.465; t=2.457, P<0.05). The problem-solving coping strategy (β=.131; t=1.252, P>0.05), and avoidance focused coping strategy (β=.096; t=1.521, P>0.05) made non-significant contributions. Therefore, concerning the magnitude of contribution, the most potent factor was the emotion-focused coping strategy, more than the avoidance-focused coping strategy, which also contributed more than the problem-solving coping strategy.

Discussion 
The results of this study provide important insights into the connection between students' use of social media, academic adjustment, and coping mechanisms at a Nigerian Higher education institution. In line with the increasing research demonstrating the pervasiveness of social media in the lives of modern college students, the first finding shows that students are highly involved with social media. This finding can be attributed to several factors, including the widespread accessibility of smartphones and the internet by students, which have made social media platforms more reachable than ever (Wickramanayake & Muhammad, 2018). This high engagement with social media can influence academic performance and social dynamics and can also enhance collaborative learning and peer support (Apuke & Ezeah, 2017; Bamigboye & Olusesan, 2017; Chen & Xiao, 2022; Gil et al., 2024; Neves et al., 2024). In contrast, excessive use may lead to distractions that detract from academic responsibilities. The challenge lies in finding a balance that allows students to leverage the benefits of social media while mitigating its potential drawbacks. This finding agrees with those of Bawa (2021), Eke et al. (2014), Nwokedi (2019), and Wickramanayake and Muhammad (2018), who found that social media usage is high among students.  

The second finding reveals that most students in the university utilize social media primarily for entertainment purposes, such as downloading music and videos. This may be attributed to social media’s relative accessibility, low cost, and ease of content sharing via the various platforms. It may be due to a lack of alternative entertainment options since social networking enables students to stay current and interact with peers. This finding suggests that social media may often be perceived as a tool for leisure and recreation rather than an academic or professional endeavour, and is consistent with previous studies, which established that only small proportions of students use social media for academic purposes which found that Nigerian students used social media for socializing, entertainment and informational purposes (Apuke & Ezeah, 2017; Uche & Obiora, 2016).  This is akin to the finding of Wickramanayake and Muhammad (2018), which revealed that social media was extremely popular for education, entertainment, and communication among students. 

The third finding, which indicates a high level of academic adjustment among students, is encouraging and suggests that these students are generally able to navigate the academic demands of their studies. With this finding, it may be argued that strong peer support networks, internet access to educational materials, and excellent coping strategies might have impacted these students' high academic adjustment levels. More so, most universities provide orientation programmes and academic support services to help students adjust (Joseph et al., 2024). This finding is consistent with the findings of Ahmed (2011) and Adeniyi et al. (2014), who found that university students in northern Nigeria (especially fresh undergraduates) exhibited high and moderate patterns of academic adjustment

The fourth finding reveals a significant positive relationship between social media involvement and academic adjustment. This relationship suggests that active engagement with social media can facilitate smoother transitions into academic life, enhancing students' ability to adapt to the demands of higher education. One key aspect of this positive relationship is the role of social media in fostering a sense of community. Platforms like Facebook, WhatsApp, and Instagram allow students to connect with peers, leading to the formation of study groups, the sharing of learning experiences and resources, all of which contribute to better academic adjustment. For instance, students may find support through online discussions about course materials, exam preparations, and project collaborations, which can enhance their understanding and performance. This further suggests that social media may not necessarily be detrimental to students' academic performance, and in fact, may even contribute to their overall academic adjustment. This finding challenges the common perception that social media use is inherently harmful to academic outcomes and highlights the need for a more nuanced understanding of the complex interplay between these variables. 

However, it is essential to acknowledge that while social media can positively influence academic adjustment, it also presents challenges. The potential for distraction and the pressure to maintain an online presence can detract one from academic focus. Therefore, promoting a balanced approach to social media use is crucial, ensuring that students harness its benefits while remaining committed to their academic responsibilities. This finding agrees with that of Akabogu et al. (2018), whose results showed that social networking influences students’ academic adjustment, and with Yang and Lee (2018) and Yang and Brown (2013), who found that using Facebook and Instagram was related to better social adjustment. On the other hand, the finding disagrees with Wang and Gu (2019), who found that the use of social media platforms affected the observed academic identity of adolescents, as well as that of Chua et al. (2020), whose results showed that social media addiction is negatively associated with academic adjustment. The differences or contradictions in these findings could be attributed to changes in how social media is used. Positive benefits on academic adjustment are frequently the result of intentional, collaborative use, such as study groups and peer support. Excessive or addictive use, on the other hand, might cause distractions and poor academic attention, compromising adjustment. Differences in study demographics, cultural contexts, and the specific platforms investigated may also contribute to these disparities in results.

The fifth finding shows that Nigerian students tend to adopt problem-solving strategies as they engage with social media and navigate academic adjustment. It provides valuable insight into the coping mechanisms employed by this unique population. Social media platforms serve as collaborative spaces where students seek help from peers, share experiences, and receive diverse feedback. This communal problem-solving approach not only enhances individual understanding but also fosters a sense of belonging and active participation in their learning processes. The sharing of study strategies, time management tips, and coping mechanisms for stress further strengthens their academic adjustments, contributing to a collective knowledge base within the student community. However, while social media can be a valuable tool for problem-solving, it also presents potential risks if not used judiciously. 

Anxiety, procrastination, and distractions brought on by excessive engagement can have a detrimental effect on academic achievement. Students must take a balanced approach to get the most out of social media for academic objectives. They should use these sites as organised resources for targeted problem-solving rather than as sources of distraction. Chua et al. (2020) discovered that grit is a statistical mediator rather than a statistical moderator for the impact of social media addiction on academic lifestyle, which is similar to our finding. This result supports the idea of adaptive coping, which holds that people actively confront difficulties and make use of the tools at their disposal to cope with stressful circumstances (Lazarus & Folkman, 1984). According to Hurley (2018), people who utilised more problem-focused coping mechanisms also reported feeling less depressed.
 
The final finding indicates a significant but modest positive correlation between coping strategies and academic adjustment among university students (r = 0.175, p < 0.05), which suggests that students who effectively employ coping mechanisms tend to adjust better academically. Furthermore, the composite analysis revealed that problem-solving, emotion-focused, and avoidance-focused strategies together account for 44% of the variance in academic adjustment, leaving 56% to other factors. Emotion-focused coping strategies independently demonstrated a significant contribution to academic adjustment (β = 0.465, t = 2.457, p < 0.05), outperforming problem-solving and avoidance-focused strategies in predictive strength. These findings are consistent with existing literature, which emphasises the critical role of emotion-focused strategies in managing stress and navigating academic challenges (Afshar, 2024; Brown, 2024; Hodge-Windover, 2017). Emotion-focused coping, which involves techniques like reframing stressors and seeking emotional support, may enhance students' resilience and adaptability in demanding academic environments. This finding also supports the findings of Valenti and Faraci (2021), who reported a significant relationship between emotion-focused coping strategies and students’ adjustment in college. Still, the findings of Iruloh and Ukaegbu (2017), which showed no significant connection between emotion-focused coping strategies and academic adjustment, negate this current study’s findings. We think that cultural and geographical factors may have an impact on these contrasting results. Conversely, the limited impact of problem-solving and avoidance strategies could stem from the specific academic contexts of the study population. Problem-solving may require resources or opportunities not readily available to all students, while avoidance-focused strategies, often linked to short-term stress relief, might fail to foster long-term academic adjustment. These findings further support the Uses and Gratifications and the transactional model of stress and coping theories, by reaffirming the potency of social media use and students’ stress management and coping strategies (especially the emotional coping strategies) on undergraduates' academic adjustments and academic outcomes.  

Implications of findings
The implications of this study’s findings are germane. First, they highlight the role of social media in the lives of students, particularly in the context of tertiary education. Rather than viewing social media as inherently detrimental, educators and policymakers should explore ways to leverage its potential benefits and mitigate its negative impacts. Educators and administrators should consider ways to encourage more purposeful and productive use of social media platforms among students. Second, the findings suggest the importance of supporting students in developing effective coping strategies, particularly problem-solving skills, to navigate the demands of social media and academic life. This may involve the implementation of tailored interventions, such as stress management workshops, academic counseling, and the integration of digital literacy and online safety curricula. A practical implication of the findings is their potency to inform interventions to support students' academic adjustment and coping strategies by providing nuanced evidence on the association between both, and the coping strategies that are most predictive. Finally, the findings underscore the need for a holistic approach to student support and well-being within tertiary institutions. Social media involvement, academic adjustment, and coping strategies, if fully addressed, can foster an environment that promotes student success, resilience, and overall mental health among university students. The findings of this study provide insights that can inform the development of evidence-based policies, interventions, and support systems aimed at enhancing the educational experiences and well-being of this population.

Conclusion and Recommendations
The discussion of the findings of this study underscores the intricate relationship between social media use, academic adjustment, and coping strategies among Nigerian students in universities. It reveals that social media can be both entertaining and beneficial for academic collaboration and support. However, excessive use can lead to procrastination and anxiety, emphasising the need for a balanced approach. Students must use social media purposefully, focusing on problem-solving while maintaining academic responsibilities. The study also highlights the importance of coping strategies, with problem-solving strategies enhancing academic success and avoidance strategies causing negative effects. Based on these findings, Nigerian tertiary institutions (especially universities) should promote balanced social media use to improve academic adjustment. Schools should establish programmes that educate students on the benefits and pitfalls of social media, emphasising its potential for collaborative learning while avoiding excessive use. Furthermore, institutions should continue to provide orientation and academic support services to help students overcome academic problems efficiently. Encouraging problem-solving and emotional coping strategies and imparting stress-management skills might help students adjust even more effectively. Educators, policymakers, and mental health practitioners should draw from the findings of this study to design teaching and learning strategies that promote positive academic adjustment among students, make policies that balance students’ social media usage and their academic endeavours, and provide rehabilitation centers in universities that would address students’ maladaptive adjustment and addictive social media use.

Study’s Limitations and Future Research 
It is important to recognise the various limitations of this study. First, because only one institution was used for the research, the results may not be as applicable to other universities or tertiary institutions in Nigeria or to other cultural contexts. Furthermore, using self-reported data could lead to biases since participants might give answers that are more socially acceptable than accurately representing their experiences. Additionally, the study's cross-sectional methodology limits the capacity to make causal inferences regarding the connections among coping mechanisms, academic adjustment, and social media use. Future research should aim to explore these relationships across multiple institutions to enhance the generalisability of the findings. Longitudinal studies could provide insights into how social media involvement and coping strategies evolve and their long-term effects on academic adjustment. Qualitative/mixed research could deepen the understanding of students' experiences and coping mechanisms with social media use. It would also be advantageous to look at how particular social media sites affect both academic achievement and emotional health. Finally, analysing the impact of demographic variables like gender and socioeconomic status may offer a more sophisticated knowledge base of how these variables affect academic performance and social media adoption.
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