
 I. INTRODUCTION 
It is universally accepted that English as a foreign language has many advantages as well as disadvantages. Learning English as a foreign language (EFL) is difficult for any student and there have been a number of studies from around the world. Sidhu et al. (2016) observed this in the Malaysian context, Hashemi (2011) explained the problems among the English language learners in Iran, Aldarasi (2020) described a similar situation among Libyan students, Luo (2013) portrayed concerns in the Chinese context and Songbatumis (2017) elaborated the challenges faced by students and teachers in Indonesia. There has been a detailed study in Vietnam (Tran & Moni, 2015) – which involved investigation of EFL students’ and teachers’ perspectives and experiences of managing foreign language anxiety (FLA); Kondo and Ying-Ling (2004) described the difficulties for students in Japan to study English as a foreign language and categorised different strategies that such students use to cope with the anxiety in the learning of English. 
While foreign language anxiety is a globally accepted problem for learners, the anxiety is especially more for English as a foreign language, as learning English is considered very important in most parts of the world from their career as well as social status points of view. Difficulties in learning English as a foreign language and the associated anxiety of the students having to study the same are universal in nature and any technique to make such learning / teaching easier and less stressful is indeed a welcome development for the students as well as for the teachers of English. 
While learning English itself is an unnerving task for many, the challenge of moving to an English medium classroom and learning new subjects in an unfamiliar language is even more daunting. Learning new subjects in a foreign language, and not being able to raise any queries for fear of making mistakes in English, make the students withdraw into themselves and perform poorly in their academics. Students fear the rebukes and reprimands from their teachers and the possible shaming by the classmates. As Huang (2012) observed, the reduction of FLA necessitates the involvement of both the student and the teacher. Students play an active role by acknowledging their anxiety and the teacher has to be supportive, focusing on positive reinforcement and normalizing mistakes rather than focusing on the negative errors. 
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